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Abstract 

       The present study explores the impact of classroom attendance on students’ academic 

performance in the English department at La Manouba Faculté of Letters, Arts, and 

Humanities (FLAH), Tunisia. In order to assess the link between absenteeism and grades, 

attendance sheets were used to record rates of class attendance of four groups of second year 

students during a nine week period. Students’ tests scores were then analyzed statistically in 

relation to records of class attendance. Pearson’s tests and the Oldinary Least Squares 

regressions (OLS) performed on the data revealed a negative correlation (r = -0.297) between 

rates of absenteeism and test scores which implies that absences damage students’ grades. The 

study brings new evidence on the negative impact of absenteeism on students’ academic 

performance. Based on the already mentioned empirical evidence, the following implications 

are made. First, academics should make sure to encourage students to attend classes in order 

to minimize chances for any negative influence on learning and to provide opportunities for 

academic achievement. Second, the weak negative correlation revealed in the present study 

calls for further research on the issue using different regression models. 

Introduction 

       Aiming at paving the way for students to meet successful paths in their academic lives, 

researchers (Romer, 1993; Diaz, 2003) carried out studies aiming at exploring factors 

predicting high results in education. Findings of this body of research call for the 

consideration of various factors. 

    At higher education, which is believed to depend very much on the concept of autonomy 

(Benson & Voller, 1997), different factors fostering academic achievement are revealed. 

These factors include learning strategies (Ellis, 1997), discipline (Li, 2009), and self reliance 

(Nunan, 1998). There is an additional line of research (Marburger, 2001; Romer, 1993; Park 

& Kerr, 1990) which focused on the role of attending class in stimulating high academic 

results. The present study is but a follow up research, it explores the link between absenteeism 
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and students’ grades. This body of research is encouraged by the assumption that attending 

class regularly enhances learning. The acknowledgement of the various advantages which 

students are likely to gain from classroom attendance might be at the origin of the already 

mentioned assumption.  

       In fact, students who consistently show up in the classroom are supposed to go through 

all the curriculum contents. They have the opportunity to discuss and elaborate academic 

issues, this might provide them with additional information which might not be found in the 

course book or in their peers’ notes. Class attendance allows for asking questions and 

receiving multiple answers, which is very likely to result in deepening students’ knowledge 

about the subject matter (Baloche, 1998). Regular class attendance allows also for drawing 

connections between what have been seen in previous classes and what is coming in 

subsequent classes (Ehrman, 1998). These connections are likely to enhance the ability to 

reason (ibid).  

       In language learning context, the classroom is one of the major sources of language 

exposure (Dornyei, 1994). The latter is linked to proficiency in learning the language (Stern, 

1983).  Class attendance provides students with the opportunity to socialize with their peers 

and their teachers (Baloche, 1998). Building friendly ties with peers and teachers is believed 

to boost students’ positive beliefs about the learning context (the teacher, the course, and the 

atmosphere in the institution as a whole) which is likely to results in an increase in their 

motivation to learn the language (Warrington & Jefferey, 2006). This illustration of the some 

advantages of regular class attendance is likely to trigger the belief that regular class 

attendance enhances learning and that absenteeism is likely to result in poor academic 

performance.  

       However, the need to go beyond the belief in order to establish a claim requires more 

than the consideration of the already mentioned advantages. The next subsection is intended 

to shed light on findings of empirical research aiming at assessing the link between attendance 

and academic performance. 

Literature review 

       Research (Marburger, 2001; Ozkanal & Arikan, 2011) on students’ absenteeism sought to 

empirically test the assumption that regular attendance positively impacts learning.  

       This body of research was conducted in different learning contexts (Kearney, 2007). In 

fact, the link between absenteeism and examination scores has been explored among 

economics (Marburger, 2001, 2006), biology (Moore et al., 2003), medical (Dhaliwal, 2003), 
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engineering (Kousalya et al., 2006), and English language students (Ozkanal & Arikan, 2011). 

What is remarkable in this body of research is the scarcity of the studies dealing with 

absenteeism among English language students. 

       The present study deals with the link between absenteeism and test scores in an English 

department in Tunisia, it is intended to enrich research on absenteeism in English learning 

contexts. Most of the studies dealing with the relationship between absenteeism and students 

grades are correlation studies (Brown, 1988), which rely on statistical analyses to assess this 

relationship (ibid). Findings of these correlation studies suggest that absenteeism results in 

most cases in poor grades (Hammen & Kelland, 1994; Marburger, 2006).  

       For example, Hamdi (2006) conducted a study on 214 medicine students aiming at 

exploring the relationship between absenteeism in a medical pharmacology course and 

students’ final scores in four semesters. Hamdi (2006) relied on regression analysis to assess 

the relationship, the four correlation coefficients revealed in this study are -0.383, -0.495, -

0.476, and -0.444.     

       Although the methodology used (i.e. using regression analysis) has not accounted for the 

fact that there might be other factors influencing grades other that absenteeism, findings of 

Hamdi (2006) lend support to the claim that attendance influences academic performance. 

The fact that the correlation coefficients revealed in Handi (2006) are negative proposes that 

when students’ absenteeism increases their grades decrease. Additionally, the fact that these 

coefficients are relatively close to -1 suggests that the correlation between absenteeism and 

grades is strong. The strong negative correlation revealed in Hamdi (2006) implies that 

absenteeism has a strong negative impact on grades.   

       Most studies conducted on absenteeism provided empirical evidence supporting the claim 

that absenteeism enhances poor academic performance (Hammen & Kelland, 1994; 

Westerman et al., 2011). However, this empirical evidence is criticized mainly for two 

reasons. 

       First, it is not consistent. In fact, some studies (Hammen & Kelland, 1994; Marburger, 

2006) revealed that the relationship between absenteeism and the grades is weak which might 

trigger concerns on the rigidity of the already established claim. Instead, other studies 

(Schmidt, 1983; Park & Kerr, 1990; Romer, 1993; Westerman et al., 2011) supported by the 

strong correlations they have found, leave almost no room for doubts about the negative 

impact of absenteeism on students ‘grades.  

       The second reason is that the empirical evidence is based in most cases on questionable 

measures of class attendance records (Romer, 1993). In fact, most studies have relied either 
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on self-report questionnaires to record students levels of attendance or on old attendance 

registers retrieved from the educational institutions’ archives, a view which is shared with 

Marburger (2001). Both of these measurement instruments are likely to issue great deal of 

doubts. 

       Guided by the need to overcome the above mentioned limitations of previous research on 

absenteeism, the present study seeks to bring new evidence on the impact of absenteeism on 

students’ grades from a Tunisian English learning context. 

 Research question and hypothesis: 

       The present study intends to evaluate the following hypotheses with H0 as the null 

hypothesis and H1 as alternate hypothesis: 

                   H1. There is a link between students’ rates of absenteeism and grades. 

                   H0. There is no link between students’ rates of absenteeism and grades. 

       The research question this study seeks to answer is: 

       What relationship, if any, is there between absenteeism and students’ grades? 

Methodological design: 

     The main aim of this study is to explore the impact of absenteeism on student performance 

in the English department at La Manouba Faculté of Lettres, Arts, and Humanities. Figure 1 

gives an overview of the methodological design adopted in this study.  
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         This methodological design goes as follows. The researcher recorded the attendance of 

four groups of second year English language students in a ‘methodology’ class during eight 

week period using attendance sheets. The course was provided by the same teacher for a one 

hour session per week for each group. Only ‘fundamental’ groups attend this class, second 

year ‘applied’ did not have the ‘methodology’ class. By the end of the semester Students were 

required to sit for a test. Their grades in the test were counted as final grades in this particular 

subject in the whole semester.  

     Two groups of the target population were required to attend the ‘methodology’ class 

successively from 8:30 to 9:30 on Tuesday, the other two were required to attend it in the 

same time on Wednesday. The attendance sheet was administrated between October 5Th and 

November 30Th, 2010 for the two groups that took the methodology class on Tuesday. For the 

other two groups the attendance sheet was administrated between October 6Th and December 

1St, 2010.  



Tayr Quarterly Journal                 Volume 1, Issue 2, 2014 

 T a y r  Q u a r t e r l y  J o u r n a l ,  V o l u m e  1 ,  I s s u e  2 ,  2 0 1 4  
 

Page 6 

     By the end of the eight week each group sat for one hour written test. Days of the tests 

were respectively November 30th and December 1st, 2010. Both of the tests comprised the 

same seven questions however, the examples that the teacher provided students with in each 

of these questions were different.  

     In the first three questions of both of the tests students were required first to use an ellipsis 

in the five given statements, second to provide one possible interpretation for each of the five 

given headlines, and third to explain the meaning of the five italicized words in the five given 

headlines. In the last four questions, they were required successively to match the five given 

idiomatic expressions with their corresponding meanings, to fill seven gaps in seven sentences 

with the appropriate words, to provide an explanation for each of the five given expressions, 

and lastly to arrange a given word pool into three public notices 

       In December 18th, 2010, the ‘methodology’ teacher provided the researcher with students’ 

grades. For the sake of the present study, students who scored zero in the test were excluded 

from the study. The sample comprised 112 students. 

Data analysis  

       The analysis of the link between students’ classroom attendance and their grades in the 

tests went as follows. Students’ absences were assessed by examining the percentage of 

absence for every student. For the sake of the present study a student is considered absent in a 

particular week only if his name is not present in any of the four attendance sheets distributed 

in that particular week. Person’s tests were performed on data covered 112 students to see if 

there is a link between absenteeism and grades. 

       Additionally, the researcher considered to perform regression analysis on data (i.e. 

attendance records and tests’ scores) pertaining to a subpopulation from the entire sample (79 

students). The need to do so is stimulated by the motivation to achieve three objectives which 

are establishing causation between absenteeism and grades, rechecking the already found 

negative correlation, and comparing the performance of three categories of students with 

different attendance attitudes (regular attendees, moderate attendees, and poor attendees). 

       To perform this task, data of the four groups of students was joined together and then 

three new categories were picked out. Good attendees is the first category, it covers students 

with absence level lower than 20%. Moderate attendees is the second category, it covers 

students with absence level that ranges from 40% to 60%. The third subgroup is bad 

attendees, this category covers students with absence level that exceeds 80%. On the other 

hand, students’ grades were ranked in a decreasing way to be divided then into three 

subcategories. Good performers is the first subcategory, it covers grades that ranges from 13 
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to 18 (17.5 is the best grade). Moderate performers is the second subcategory, it covers grades 

that range from 7 to 12. Bad performers is the third subcategory, it covers grades that range 

from zero to six. Oldinary Least Squares regressions (OLS) in addition to Cross tabulation 

were then performed on the data.    

Results and discussion:        

       To explore whether there is a link between students’ non attendance and their grades in 

the tests, a correlational analysis is performed on the data using Person’s tests (Brown, 1988). 

Results of the analysis are summarized in table 3. 

Table 3: Correlation between absenteeism and tests scores. 

Correlation  

Significance 

number 

r = - 0.297 

p = .001 ( p< .01) 

n = 112 

                     
                      r : correlation coefficient  
                      p : probability significance coefficient 
                      n : students number 

       A negative correlation between absenteeism and students grades is revealed. Pearson’s 

tests produced a correlation r = - 0.297. This means that there is a negative relationship 

between absenteeism and students grades (p. 96). The more absenteeism the less the grades, 

and vice versa. The result ‘p = .001’ means that the risk factor for the above analysis to be 

wrong is 1%, therefore this relatively weak correlation is significant at the level of .01 

(Denscombe, 2003, p. 263) . Accordingly, the null hypothesis (H0) is rejected and the 

alternate hypothesis (H1) that absenteeism has an impact on students’ grades is confirmed 

(Brown, 1988, pp. 115-116).  

       Although correlation analysis is sufficient to confirm the link between absenteeism and 

students’ grades (p. 96), it is unable to prove that high rates of absenteeism make students’ 

grades low. The premise in statistics is the following; correlation generally does not imply 

causation (Brown, 1988, p. 96; Gardner, 1999, p. 12). Accordingly, the above revealed 

correlation simply means that there is a link between absenteeism and students’ grades and 

that this link is significant (p<.01). However, at this particular level the claim that 

absenteeism makes grades low cannot be made. To overcome the challenge, statistics allows 

for the use of regression analysis in order to establish causation. Linear regression which was 

performed in the present study estimates the impact of the independent variable (x) on the 
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dependent variable (y) with the assumption that the impact of other dependent variables are 

held constant (Gardner, 1999, p. 13).  

 The model used in Ordinary Least Squares (OLS) regressions, is the following  

y =  b + a x + ε 

       The above equation accounts for student’ s grade (y) which is the dependent variable. (a) 

is the regression coefficient, it refers to the impact of absenteeism on the grade. (b) is a 

constant, it refers to the grade a student is likely to score even if he did not attend at all. (x) 

refers to student’s rate of absenteeism which is the independent variable. (ε) is the error term, 

it refers to the impact of variables other than absenteeism on student’s grade, like motivation 

and learning style (Brown, 1988). The output of the analysis is the following 

                  1-   y = 10,45 – 0.58absence          (with p = .004) 

                  2-   R2 = 0.106                               (t = - 2.96, │t│> 1.96) 

        Equation (1) represents the linear relationship which links students’ absenteeism to their 

grades. This relationship is significant (p = .004, p < .05) at the level of 0.05. R2 is called the 

coefficient of determination (p. 104). It is used to determine the amount of the variability that 

can be accounted for in the dependent variable, in this case the grade, by knowing the 

independent variable which is absenteeism in this case. When R2 is multiplied by a hundred 

percent the output is the amount of variability that has been just mentioned. The above 

regression produced R2 = 0.106. This means that 10.6% of student’s grade is accounted for by 

absenteeism factor (p.135). Figure 6 is intended to provide further details on the above 

regression.  
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Figure 6.  Linear regression analysis (absenteeism and tests scores)         

 

The above figure which reveals the output of the OLS regressions clearly show that although 

students attendance records and test scores varied widely, there exist an inverse relationship 

between them. An increase in absenteeism is associated with decrease in the grades.  

       The researcher considered to compare the grades of the three subcategories of students 

(regular attendees, moderate attendees, and poor attendees), a cross tabulation of students’ 

grades by the rate of their absences (assessed in percentages) is therefore performed. Table 4 

summarizes the findings. 

Table 4: Cross tabulation of students’ grades according to rates of absences. 

Categories of students’ grades 

Categories of students’ absences 

Total Less than 20% 

Between 40% 

and 60% 

More than 

80% 

   Between 0-6  3 3 10 16 

%  3,8% 3,8% 12,7% 20,3% 

Between 7-12  15 16 15 46 

%  19,0% 20,3% 19,0% 58,2% 

Between13-18  8 6 3 17 

%  10,1% 7,6% 3,8% 21,5% 

Total  26 25 28 79 

%  32,9% 31,6% 35,4% 100,0% 

y = -0,5823x + 10,458
R² = 0,1064
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       Results show that out of the 16 good performers students only 3 of them are poor 

attendees, the majority (8 students) are good attendees. Instead, out of the 16 poor performers 

10 of them are poor attendees, and only 3 of them are good attendees. As far as moderate 

attendees (46 students) are concerned, one third (15 students) of them are poor attendees, one 

third (16 students) are moderate attendees, and one third (15 students) are good attendees. 

These findings are consistent with the above results which suggest that good grades are 

associated with low rate of absences and poor grades are associated with high rate of 

absences.  

 Justifications of the empirical evidence  

       Findings of Person’s correlation and OLS regressions clearly show that the influence of 

absenteeism on the grades is relatively weak, this is consistent with findings of several studies 

which have revealed weak correlations.  

       For instance, Hammen and Kelland (1994) conducted a study aimed at assessing the link 

between absenteeism and students performance in the examination. The sample consists of 

556 second year students enrolled in pharmacy, nursing, physical education, and dental 

hygiene programs taken a course in human psychology. Researchers used sign in sheets to 

record students’ attendance 3 classes a week for 14 weeks during 5 semesters. They found a 

correlation that ranged from -0.22 to -0.46. The different correlation coefficients 

corresponding to the 5 semesters (starting from Fall 1987 to Spring 1992) are successively -

0.222, -0.266, -0.321, -0.281, -0.459, and -0.327 with an average of -0.327. All the 

coefficients are negative suggesting that absenteeism damages grades.  

       Thatcher, Fridjhon and Cockcraft (2007) have also revealed weak correlations between 

attendance in cognitive psychology class and three academic assessments. Data on class 

attendance of 287 second year psychology students were analyzed in relation to students’ 

performance in three assessments (a test, an essay, and an exam) in addition to the final mark. 

The table at below reveals results of these analyses. 

Table 5: Correlation by assessment. 

 Test Essay Exam Final mark 

N 269 265 268 257 

r 0.28 0.18 0.20 0.26 
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N: student numbers 
    r: correlation coefficient 
   p < .01 

       Results of the analyses show that although it is significant, the correlation between class 

attendance and students performance is weak in all the academic assessments. Gatherer and 

Manning (1998) found a weak correlation of 0.341 between first year biology students 

(n=152) attendance in a Cell biology module and their performance in the examination.    

       The consideration of the output of Person’s tests and OLS regressions suggest that despite 

the significant link between absenteeism and students’ grades, only a small amount of the 

variations on the latter can be accounted for by the former. To say it differently, results of the 

present study prove that good academic performance is not only a matter of attendance. 

Normally, scoring a high grade for a student requires the consideration of class attendance in 

addition to different other factors which might foster successful academic performance.  

       Motivation (Kassabgy, Boraie & Schmidt, 2001) attitudes (Gardner & MacIntyre, 1993), 

teaching style (Allwright, 1984), taking lecture notes (Locke, 1977) and learning style (Ellis, 

1997) are but few factors that researchers claimed to be considered too. Some of these factors 

have also an impact on students’ grades, for example motivation, attitudes, and teaching style. 

It is possible that the supposed damage on the grade due to absenteeism factor might be 

softened by the influence of these factors, which led to an implausible manifestation of the 

commonly assumed impact of attendance on students’ grades. In this context, Stern (1983) 

holds that  

The learning process itself is elusive, and the relationship among different factors, 

for example, aptitude and motivation, or the individual characteristics, the social 

context, and the effect of teaching is hard to isolate (p. 238).  

     

       Thus, it is very likely that student’s grade is subject to a variety of variables, the focus on 

just one variable without the consideration of its connection with other ones might not be very 

insightful.  

Implications and suggestions for further research 

       The null hypothesis was rejected in the present study, therefore the hypothesis that there 

is a link between absenteeism and students’ grades was sustained. The Oldinary Least Squares 

regressions (OLS) performed on the data revealed that this relationship is a negative 
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correlation which implies that absences damage students’ grades. This negative impact is 

likely to reflect the negative influence of absenteeism on the learning process. Accordingly, 

academics should make sure to encourage students to attend classes in order to minimize 

chances for any negative influence on learning and to provide opportunities for academic 

achievement. Different strategies can be used to do so. Teachers, for example, might provide 

extra-credit for attending classes. Teachers might also employ random tests in order to urge 

students to attend classes. As far as the role of academic research is concerned, researchers 

should further explore the issue of absenteeism focusing not only on its effect on the grades 

but also exploring its possible causes and recommended solutions. Doing so, is likely to allow 

for a clear understanding of the motivation for classroom attendance and the identification of 

the efficient solutions for absenteeism. 

 

Conclusison: 

         The main aim of the present study is to explore the link between absenteeism and 

students’ grades. The study provides empirical evidence sustaining the claim that absenteeism 

results in bad grades.  Yet, the consideration of Pearson’s tests and OLS regressions suggest 

that despite the significant link between absenteeism and students’ grades, only a small 

amount of the variation of the latter can be accounted for by the former. These results call for 

further investigation of the issue aiming at accounting for the weak correlation revealed by 

previous research. 
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Appendix : Results of the statistical analysis 
 
 

Corrélations 

 Note Absence 

Note Corrélation de Pearson 1 -,285* 

Sig. (bilatérale)  ,011 

N 79 79 

Absence Corrélation de Pearson -,285* 1 

Sig. (bilatérale) ,011  
N 79 79 

*. La corrélation est significative au niveau 0.05 (bilatéral). 

 
 

Récapitulatif du traitement des observations 

 
Observations 

Valide Manquante Total 

N Pourcent N Pourcent N Pourcent 

Note * Absence 79 100,0% 0 ,0% 79 100,0% 
 

Tableau croisé Note * Absence 

 
Absence 

Total Moins de 20% 

Entre 40% et 

60% plus de 80% 
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Note Entre 0 et 6 Effectif 3 3 10 16 

% du total 3,8% 3,8% 12,7% 20,3% 

Entre 7 et 12 Effectif 15 16 15 46 

% du total 19,0% 20,3% 19,0% 58,2% 

Entre 13 et 18 Effectif 8 6 3 17 

% du total 10,1% 7,6% 3,8% 21,5% 

Total Effectif 26 25 28 79 

% du total 32,9% 31,6% 35,4% 100,0% 
 

 

 

 

 

 
Tests du Khi-deux 

 
Valeur ddl 

Signification 

asymptotique 

(bilatérale) 

Khi-deux de Pearson 7,994a 4 ,092 

Rapport de vraisemblance 7,922 4 ,094 

Association linéaire par 

linéaire 

6,338 1 ,012 

Nombre d'observations 

valides 

79   

a. 0 cellules (,0%) ont un effectif théorique inférieur à 5. L'effectif 

théorique minimum est de 5,06. 
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Récapitulatif des modèles 

Modèle 

R R-deux R-deux ajusté 

Erreur standard 

de l'estimation 

dim

ens

ion

0 

1 ,285a ,081 ,069 ,62737 

a. Valeurs prédites : (constantes), Absence 

 
 

ANOVAb 

Modèle Somme des 

carrés ddl 

Moyenne des 

carrés D Sig. 

1 Régression 2,680 1 2,680 6,810 ,011a 
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Résidu 30,307 77 ,394   

Total 32,987 78    

a. Valeurs prédites : (constantes), Absence 

b. Variable dépendante : Note 

 
 

Coefficientsa 

Modèle 

Coefficients non standardisés 

Coefficients 

standardisés 

t Sig. A Erreur standard Bêta 

1 (Constante) 2,464 ,187  13,188 ,000 

Absence -,223 ,085 -,285 -2,610 ,011 

a. Variable dépendante : Note 

 
 

 
 
 
 
 
 
 
 
 
 
 
 

 


